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Changing Lives, Building Community, the title of our Strategic Directions Statement and the 
unofficial motto of UFV, captures the core values and commitments that have endured through 
the first forty years of our existence.  “Changing Lives” refers to our twin commitments to 
transformation and students, to putting students and their success first and enabling them to 
transform themselves.  But it also refers to our transformative role as leaders of the 
development of the Fraser Valley.  “Building Community” makes this civic and community 
service function even more explicit while underlining UFV’s integrative role in providing a 
physical and intellectual public space in which the diverse communities of the Valley can 
express and explain their identities for themselves and to each other.  And it refers to our 
commitment to the building of community within UFV among faculty, staff, students, and 
administrators. 
 
The UFV 2025 Visioning Committee believes that no matter how much we change over the next 
ten years, no matter which challenges we must overcome and opportunities we must exploit, 
we will and must remain true to these values.  They have enabled an identity and mission to 
endure through our evolution from Fraser Valley College to University College of the Fraser 
Valley to University of the Fraser Valley.  We collectively chose to make profound organizational 
and mandate changes not to depart from these values, but to preserve them in a rapidly 
changing educational, political, social, and economic environment.  All predictions are that the 
changes required in the next ten years are even more profound.  As we navigate our way 
forward, our commitment to the values of transformation, students, and community must 
continue to guide us. 
 
The Visioning Committee has met ten times [as of the Forum on the 28th] for 2-hour long 
meetings.  We have engaged in discussions of readings on current trends in higher education 
and the future of universities and learning.  We have heard and discussed presentations on the 
university in 2025 from Human Resources, the President, International Education, Program 
Development, the Library, Finance and Information Technology Services, Institutional Research, 
O-Reg and Governance, advising, Braden Douglas of Relevention Marketing, Indigenous Affairs 
and Aboriginal Access Services, University Relations, The Faculty and Staff Association, Student 
Affairs, and the Student Union Society.  These presentations have provoked lengthy and 
excellent discussions. We have also received submissions from various units and departments 
throughout the university.   

1The members of the Committee are Adrienne Chan, Alisa Webb, Craig Toews, David Leis, 
Derrick Swallow (student), Garry Fehr, Ian Affleck, Judy Larsen, Maureen Wideman, Rod 
McLeod, Shawn Neumann (CEO of Domain 7 and alum), Shelley Canning, Sheryl MacMath, 
Sukhdeep Brar (student), Tracy Ryder Glass, and Eric Davis (Chair) 
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Moreover, we have noticed that we are not alone: other universities are engaged in remarkably 
similar visioning exercises and their websites have been most helpful (see, in particular, the 
sites for Stanford—www.stanford2025.com/--and  Concordia--
https://www.concordia.ca/about/strategic-directions.html).  Postsecondary institutions 
everywhere and countless scholars on higher education are observing and/or predicting the 
same thing: “a deep and revolutionary change” in postsecondary education and many warn: 
“Postsecondary institutions that do not adapt will die.” (Bill Swan, “Preparing for Intake 2025: 
Students will demand more.  Are you listening?” College Administrator Spring 2015 vol.10 No. 
1: 10). 
 
We have learned a lot, but we have much more still to learn, particularly from the rest of UFV—
especially students—and from members of the external community.  So the summary that 
follows is tentative and incomplete because it is difficult to summarize the great deal we have 
learned and our learning is incomplete.  From all of the above, we have begun to identify 
recurring themes and made an initial effort to organize them in terms of major themes that 
comprehend numerous sub-themes.  Each of the major themes overlaps with the others.  We 
have not settled precisely on what all of the major themes will be, but we can start with six: 

 
1. Students and the student’s learning journey will be the key organizing principle of 

universities in 2025. 
 
If the 20th-century university was built around instruction by faculty in the classroom, the 21st-
century university will be built around learning by students—everywhere.  This represents a 
paradigm shift that was clearly articulated in 1995 in a now classic article: “From Teaching to 
Learning: A New Paradigm for Undergraduate Education” written by Robert B. Barr and John 
Tagg. The paradigm shift from “teaching to learning” describes a shift from students as passive 
consumers of knowledge to students as active agents in their own learning.  Since the early 90s, 
post-secondary institutions have focused less on the teacher’s input and more on the learner’s 
needs. 
 
In this new paradigm, learning becomes increasingly horizontal, rather than hierarchical. There 
is a growing emphasis on peer-to-peer rather than teacher to student relationships, a change 
accelerated by the networked, participatory, and collaborative social relationships 
characteristic of the digital world and of our students’ lives.  This has led to the idea that 
students can take responsibility for their own learning, creating portfolios in which they record 
the learning outcomes they believe they can demonstrate.  It also finds expression, at the 
undergraduate level, in the development of student-led research supported by faculty in a 
mentorship role. 
 
This shift to a learning paradigm is partly driven by the tremendous advances in cognitive 
science over the past two to three decades, as well as the burgeoning scholarship of teaching 
and learning.  We now know much more “about how the mind works and how students learn” 
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(Barr and Tagg) and which kinds of pedagogies are most effective.  “Emerging evidence on how 
people learn will . . . change the face of education” (Swan, 8).   
 
The shift from an instruction to a learning paradigm is also partly driven by the recognition by 
both students and universities that the steady increases in tuition costs mean that students 
should have a much bigger influence on how universities in general and learning in particular 
are organized. 
 
Finally, the shift to a learning paradigm is both driven and enabled by “the advancement of 
participatory web technologies” (George Siemens, “New structures and spaces of learning: The 
systemic impact of connective knowledge, connectivism, and networked learning” 
http://elearnspace.org/Articles/systemic_impact.htm ). 
 
Building the university around the student learning journey and an educational model that is 
learner-centered and increasingly learner-controlled requires a rearrangement of learning 
institutions.  This rearrangement, working out the organizational and administrative 
implications of new pedagogy, new technology, new kinds of students, and new ways of 
learning will not be easy.  It implies profound changes to our organization, administration, 
business processes, program requirements, assessment and recognition of learning, and 
academic planning. 
 
Among the changes predicted: 
 

• Personalized learning and personalized learning pathways: almost everyone is predicting 
a shift from undifferentiated instruction to personalized learning.   

• There will be a shift from credit-hours to learning outcomes, from time spent to learning 
demonstrated (sometimes referred to as competency-based education); students will 
be evaluated on what they know and are able to do rather than how long it takes them 
to do it.  The notion that a degree equals 120 credits is already being questioned. 

• the importance of transcripts will be replaced by e-portfolios in which students will they 
record what they have learned (from a variety of sources) and can demonstrate. 

• Universities will increasingly recognize that everyone in the institution shares the 
responsibility for student learning:  academic affairs and student affairs, faculty and 
staff.  Related to this will be an acknowledgement that universities are educating the 
whole student and that this includes the learning that happens outside the classroom. 
Institutions will stress the importance of students’ physical and mental health and other 
services to support their well-being. 

• “With technology and informal learning spaces, learning is no longer tied to a specific 
place like a school, . . .  Instead, it is happening everywhere. Education is also shifting 
from something that happens during a set period of time—four or five years for a 
bachelor’s degree, or the hours spent in a classroom—to more of a continuum” (“The 
Students of the Future”). People will return to university at multiple points in their lives 
and they will be given ‘credit’ for degree-relevant knowledge and skills regardless of 
how or where or when they learn them. 
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• because learning happens everywhere, including the constantly changing workplace and 
throughout life, learning how to learn becomes perhaps the most crucial skill a 
university can teach. 

• Experiential modes of learning in the co-curriculum and informal learning (internet) will 
move from the margins to the center of universities (Randy Bass, “Disrupting Ourselves: 
The Problem of Learning In Higher Education,”EDUCAUSE Review, 23 (2012): 23-33).   
This is a challenge because we put almost all of our funding and planning and organizing 
towards the formal curriculum.  Those methods of funding, planning, and organizing 
universities are being disrupted. 

• Participatory pedagogies and networked and collaborative learning will become norms 
(as will collaborative knowledge production).  On the one hand, this is facilitated by 
technology because it makes new collaborative models and collaboration “independent 
of time and geography “) possible: “But this pedagogical change is not about technology 
per se.  This is not about distance learning.  This is not about students being able to 
access lectures by some of the world’s leading professors from free online sites like 
Academic Earth.  Rather, this represents a change in the relationship between students 
and teachers in the learning process” (Tapscott & Williams, “Innovating the 21st-Century 
University: It’s Time!” EDUCAUSE Review, Jan-Feb 2010: 17-29). In his UFV President's 
Leadership Lecture, George Siemens commented on the participatory impact of mobile 
devices and the “networked individualism” that results when students spend more time 
with people not next to them or geographically close.  On the other hand, many argue 
that “we need to focus not on what we are learning but on how we are learning” and 
scholarly studies show we learn best when we learn collaboratively.  “Research shows 
that mutual exploration, group problem solving, and collective meaning-making produce 
better learning outcomes and understanding overall.”  Moreover, some argue that 
“today’s students like to collaborate, and they reject one-way lectures” (Tapscott & 
Williams, 20, 21). 

• This emphasis on the how and not the what of learning means that there will be a de-
emphasis on content and content transmission.  Hence, both personalized learning and 
the focus on learning how to learn follow.  Disciplinary learning will not disappear, but it 
will become less content-oriented and more about learning how to think historically, 
anthropologically, mathematically, psychologically, etc. 

• “Connecting students to each other is key,” as they desire and learn best from peer-to-
peer interaction (American Council on Education, “The Students of the Future,” 
www.acenet.edu/news-room/Documents/The-Students-of-the-Future.pdf). 

• Students today are active learners who desire relevance.  “In the MacArthur 
Foundation’s research, it has found that this generation cares deeply about the world 
and making it a better place. [Constance M. Yowell, director of education at the 
Foundation,] recommends that colleges and universities figure out how to make content 
relevant to that desire to improve the world and the lives of people in it, allowing 
students to first identify the problems they want to solve and then marshal the 
resources to do so (“The Students of the Future”).  Similarly, the Stanford 2025 website 
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predicts that majors will be replaced by the “mission” (ending homelessness, for 
example) each student chooses; students will define what they want and need to learn. 

• the learners will change: there will be many more non-traditional students, including 
working adults and Indigenous students; students will be older and more diverse; there 
will be more immigrants and international students; more students with disabilities; and 
more female students and fewer full-time students. 

• Learning spaces will change dramatically. 
• Education for citizenship will still be a vital mission for universities, but the meaning of 

citizenship will broaden as it is shaped by the realities of mass democracies in a 
globalizing, digital world and the fact that both citizens and tuition-paying students have 
economic obligations. 

 
2. Flexibility:  
 
This was perhaps the most recurring theme.  It applies to just about everything a university is 
and does, including classroom configurations, learning spaces on campus, scheduling and 
delivery, how teaching load is calculated, work arrangements, advising, admission and 
registration, and assessment (universities will need to be easily able to assess transfer credits or 
informal learning done in life and work). 
 

• Maximum student mobility will be an international norm and an absolute requirement if 
universities are to remain competitive.  This means streamlining requirements and 
prerequisites, ramping up prior learning assessment and recognition capacity, 
partnering with school districts to create a seamless K-16 system in the regions 
universities serve, and much more. 

• Government (and others) are increasingly shifting away from regular base budget 
funding to one-time funding.  Universities, therefore, need to be incredibly flexible in 
order to respond.  This means structuring themselves in flexible ways. 

• This theme connects with that of the “student learning journey’: “The models we have 
of higher education need to be flexible enough so that the students themselves are able 
to define and pursue what they believe to be success.”  Universities will have more 
delivery options and flexible schedules, as well as the ability to provide, support, and 
recognize different types of learning and learning opportunities (locally and 
internationally). 

• This has important implications for advising: “As programs become more flexible and 
more individualized, students will need greater help navigating their education.  
Meeting the needs of the flexible learners will require strong advising to make sure 
students are on track to meet their plans and goals” (Presentation by Advisors). 

• Flexibility for students will be enhanced by the creation of multiple pathways to 
graduation. 
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3. Crossing Boundaries:  

 
The walls within universities and between them and the surrounding world will become more 
permeable.  Universities will need to cross countless boundaries: across all kinds of cultures in 
employees and students; between the co-curricular and curricular, work and classroom, 
community and academy; between units (e.g., the Library), departments, disciplines, and 
Faculties.  Universities will need to become as collaborative and interdisciplinary as the 
workplace and industry.  Technology will facilitate all of this. 
 
Partnerships with industry will grow for both educational and financial reasons as public 
funding for post-secondary education will continue to decline.  Student expectations will also 
dictate a more engaged relationship with industry and community. 
 

Our students rate improving their career prospects as by far and away the number one 
reason they choose to attend university.  Other stakeholders including parents, 
taxpayers, and politicians also rate employment outcomes as most important.  We have 
seen a trend of increased focus on employment outcomes and I expect this trend to 
continue.  In 1970, twice as many students chose ‘learning how to live a meaningful life’ 
as a primary reason for attending university compared to ‘increasing my economic well-
being’.  By 2010, the fractions had reversed; some 70% of students stated that their 
primary reason for attending university was to get a better job. (Presentation from 
Institutional Research and Integrated Planning) 

 
University Human Resources departments will be challenged to create a sense of belonging or 
connection across increasingly diverse cultures in employees and students and in an 
increasingly diffused work environment.  It will be a strategic priority to create a common 
culture across all kinds of boundaries. 
 
And universities will need to erase the boundaries between themselves and local schools by 
creating a seamless K-16 system.  As well, post-secondary institutions will need to create a 
seamless transfer system among themselves.  “Convergence” or greater collaboration among 
high schools, colleges, and universities will become commonplace.  There will also be a 
“blurring” between “traditionally postsecondary education and what has been called continuing 
education and contract training”(Swan, 10). 
 
There will no longer be a hard boundary between being a student and being an alumni.  The 
engagement of the latter with their university will deepen and universities will need to enable 
this. 
 
Globalization and technology, among other developments, are erasing or blurring boundaries 
everywhere. It will become essential to equip both students and employees with the inter-
cultural, linguistic, and digital communication skills to navigate across multiple borders. 
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Globalization will also have an impact on attitudes about English proficiency as the “English” 
spoken by, for example, “native Canadian speakers” will not be the most commonly spoken 
English.  “English” spoken by non-native Indian and Chinese speakers will be.  Hence, 
universities will promote skills associated with the negotiation of meaning (Presentation from 
UFV International). 
 
Solutions to “local” problems, especially environmental ones, will have a global dimension and 
require a global perspective. 

In his UFV President’s Leadership Lecture, George Siemens said that “grand challenges and 
interdisciplinary engagement should be the future of the university system.”  Furthermore, the 
purpose of universities, he claimed, was to enable learners to tie the fragmented pieces of 
knowledge together.  “We make sense of the world through integration and cohesiveness.”  
When students pay for a university education, they pay for “cohesion.”  Here, again, advising 
will play a crucial role: “Advising stands well-placed to help students figure out how the pieces 
of their education fit together and how to make connections and integrate their learning” 
(Presentation by Advisors). 

4. Revisioning Faculty 
 
As the hierarchical model of pedagogy, where the teacher is broadcaster, is replaced by an 
increasingly horizontal and interactive model, faculty will more often play the role of coaches, 
mentors, and facilitators.  The focus will be less on content delivery and more on inquiry-based 
learning and mentoring undergraduate research (American Council on Education, “Unbundling 
Versus Designing Faculty Roles,” 5). 
 
Universities will endeavor to make local hospitals, schools, industry, community organizations 
think of them first as the place where research relevant to them happens. 
 
Most faculty members at most institutions are over 45. Add 10 years and align it with the 
significant changes coming to post-secondary education and it becomes essential that faculty 
members and their university prepare for the change in skills required. While traditional face-
to-face classroom experiences are a key success factor for students, particularly at teaching- 
and regionally-focused universities, the world is increasingly digital. Classroom experiences will 
remain vital, but digital literacy among both faculty and students and effective learning with 
technology will become core requirements. When used effectively, technologically-enhanced 
learning will facilitate the interactive components to classroom learning. 
 
Universities will consider curriculum design and community/industry partnerships to be a 
regular part of a faculty member’s responsibilities. Ongoing interest in pedagogical best 
practices will be a norm for individual faculty members.  Universities will encourage and make 
space for creativity and risk-taking. 
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Changes in learning and learners will require more attention to and resources for faculty 
development. 
 
5. Technology:  George Siemens stated that “the biggest single influence on universities 
going forward is the digital structure of our society.”  This refers to much more than the 
internet.  “The prevalence of technology and the digitization of everything” effects not just 
teaching and learning, but every aspect of university life and business, from OReg to Human 
Resources to Finance to the library and more.  In every sphere, technology enables universities 
to put the learner at the centre.  But it also blurs the boundaries within universities and 
between universities and the world around them, in the process greatly expanding access to 
post-secondary education. 
  

Technology is obliterating the old boundaries defined by the campus and its schedule, 
leaving multiple possibilities to provide organized learning opportunities. . . . [A] 
content-rich world, accessible and diverse, is developing more rapidly every day. 
Technology [is putting] curricular scarcity out of business. . . . Knowledge about how 
people learn, coupled with the capacity of Web 2.0, creates a high-potential learning 
environment in which rich curricular materials, combined with highly personalized 
support and adaptation, can be delivered to capable but previously excluded learners. 
Degree-level services can be delivered anytime, anywhere, to anyone. [In this world of 
unlimited content and access] the only actual barriers to access are capacity to do the 
work and ability to pay. 

--Peter Smith, Harnessing America's Wasted Talent: A New Ecology of Learning (San 
Francisco: Jossey-Bass, 2010), 104-5. 

 
Technology and digitization will shape the expectations of students from an early age.  By 2025, 
our students, from their days in kindergarten onwards, will be raised with technology and 
mobile computer devices and expect that when they come to university they will not be 
stepping backwards in time.  They will also expect the collaborative learning experience they 
have always enjoyed in the digital world and they will expect “to be treated as unique 
individuals” (Karen Creditor, quoted in Bill Swan, 8). 

Virtually no one is predicting the end of face-to-face learning, but the divide between physical 
and virtual, face-to-face and digitally-mediated learning, will blur.   

Finally, universities must be engaged with technology so they can be “creating education that is 
seen as cool to a new generation,” whether that involves “’virtual reality in 3D Space’ [that] can 
be applied to hands-on training in the trades and other areas” or “simulations [and] learning 
through games” (Swan, 8). 

6. Funding: Public funding will continue to decline. Performance-based funding is likely in 
the future, with the focus moving away from enrolment to learning outcomes.  Partnerships 
will become a greater and greater priority. 
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